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EDUCATIONAL PSYCHOLOGY & COUNSELLING | RESEARCH ARTICLE

Utilizing remote speaking tasks for tackling 
foreign language anxiety
Haya Fayyad Abuhussein1*, Rania Mohammad Qassrawi1 and Sami Shaath2

Abstract:  Affective factors, such as anxiety, are located among the obstacles that 
hinder language learning and can result in language learners who are resistant to 
language input, especially in foreign language learning contexts. Thus, the current 
research effort aimed at examining the level of speaking anxiety among foreign 
language learners (English and Arabic) at Birzeit University (BZU). It also aimed at 
investigating the effectiveness of using online speaking tasks on lowering the 
anxiety level of students whose attitudes were also surveyed towards the online 
learning-teaching technique. The research adopted a mixed approach to obtain 
data. Both quantitative and qualitative methods of data collection were utilized. 
Quantitatively, students’ foreign language speaking anxiety was calculated using 
a pre-post anxiety scale before and after the treatment (online speaking tasks) in 
addition to using semi-structured interviews with students in the experimental 
group. The participating students consisted of (70) students who study English 
and Arabic (PAS students) as foreign languages. The findings demonstrated the 
presence of a high level of speaking anxiety among foreign language learners at 
BZU. Besides, it was revealed that there were statistically significant differences in 
the level of speaking anxiety between the control and experimental groups in favor 
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of the control group (higher level of anxiety). Regarding the attitudes of experi-
mental group students, the semi-structured interviews have shown positive atti-
tudes towards the online speaking task experience. The interviewees have indicated 
that delivering speaking tasks online has made the speaking task less stressful and 
less anxious. Accordingly, some conclusions and recommendations were suggested.

Subjects: Study Skills; Theories of Learning; Adult Education and Lifelong Learning; 
Bilingualism / ESL; Classroom Practice; Educational Psychology; Educational Research; 
Higher Education; Research Methods in Education 

Keywords: foreign language; anxiety; online speaking tasks

1. Introduction
Since the 1980s, there has been a considerable change in foreign language teaching and learning 
research. More focus was steered toward humanistic and emotional facets. The new language 
research trend indicated that emotions were as significant in learning foreign languages as other 
cognitive abilities (Horwitz et al., 1986). This manifested that foreign language teachers should 
consider learners’ feelings and emotions in language teaching and learning. Among these affective 
variables and emotions is the feeling of anxiety that has been proven to escort speaking a foreign 
language (Idri, 2012). According to Brown (1974) and Oxford (1999), anxiety can be a real obstacle 
that may hinder foreign language learning. As with other language skills, speaking can be 
impacted by affective factors (Gardner & MacIntyre, 1993). Several scholars and language profes-
sionals asserted the role of affective factors in the process of teaching and learning foreign 
language skills, these affective variables can stand as barriers to learning foreign languages 
(Brown, 1974 and Krashen, 1982).

Speaking, which is the oral use of language, is a means to deliver a message or explain thoughts 
and feelings by formulating words. As a crucial skill, Speaking was also regarded as 
a communication process of constructing meaning that involves creating, obtaining, and proces-
sing information (Burns & Joyce, 1997; Brown, 2001; Thornbury, 2005). Throughout developing the 
learners’ spoken language, multiple factors should be considered by foreign language teachers as 
this skill is consisted of complex aspects and has multiple affective factors that interfere all along 
the process, such as self-confidence, motivation and anxiety (Krashen, 1982). Anxiety indicates the 
emotional state that can be defined as “the subjective feeling of tension, apprehension, nervous-
ness and worry associated with an arousal of the autonomic nervous system.”(Horwitz et al., 1986, 
p. 125). Thus, the interaction between foreign language learning and anxiety can lead to a type of 
anxiety known as Foreign Language Anxiety (FLA). When learners of a foreign language feel 
worried or stressed out about learning and using a foreign language their negative feelings are 
usually urged leading to the FLA (P. D. MacIntyre, 1999). Foreign language speaking anxiety has 
been also considered a major factor that can negatively impact oral production and communica-
tion. It has also been listed as one of the most obvious obstacles faced by speakers of foreign 
languages (Arnold, 1999; Alsowat, 2016; Abrar, 2017; Ariyanti, 2017; Bashori et al. 2020; Male,  
2018). Hence, this paper attempts to highlight

Anxiety that foreign language speakers may experience has been attributed to multiple causes 
and factors. According to Nevid et al. (2005), it was stated that anxiety can be triggered by 
sensitivity and low self-efficacy. Horwitz (2010) also revealed that learners’ shyness, fear of public 
speaking, fear of judgments and test anxiety can be listed as the top factors that may lead to this 
barrier. Fear of foreign languages speaking, moreover, can be caused by some reasons divided into 
internal and external factors. As for internal reasons, low self-esteem, shyness, fear of making 
mistakes and demotivation were the main affective factors that can result in anxious foreign 
language speakers. Regarding the external factors, the learning environment, lack of readiness and 
methods of teaching were listed among the contextual obstacles that triggered anxiety among 
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learners (Male, 2018, Quyen et al., 2018; Oteir & Al-Otaibi, 2019). Hence, it was recommended that 
foreign language educators should strive to devise trends that assist in minimizing the effects and 
consequences of this issue (Oteir & Al-Otaibi, 2019).

Technology and online educational platforms started to be blended excessively in teaching, 
especially after the switch to online learning during the COVID-19 crisis. In the context of foreign 
language teaching, technology and Computer-Assisted Language Learning (CALL) were conceived 
by many educators as promising alternative options that can promote foreign language and 
learners’ language skills, particularly speaking skills (Bibauw et al., 2015; Mohammed, 2022; 
Peeters & Ludwig, 2017). Besides, technology can have a significant role in motivating learners 
and decreasing their level of anxiety while speaking a foreign language. Shams, (2006) stated that 
online technological aid can decrease FLA by offering foreign language speakers the opportunity to 
set their own personal learning pace hence feeling they have taken their learning activities under 
control. Ataiefar and Sadighi (2017) emphasized that using technology and remote teaching can 
increase learners’ fluency and oral production. It was also confirmed by De Vries et al. (2015) and 
Mohammed (2022) that CALL technologies can foster speakers’ oral skills and facilitate their 
fluency.

In respect of foreign language speaking anxiety (FLSA), integrating technology in the context of 
foreign language speaking anxiety was asserted as a significant technique in previous studies. 
Bashori et al. (2020), for example, conducted a study to investigate the presence of foreign 
language speaking anxiety among Indonesian students during speaking English and examined 
the effect of utilizing web-based language learning (Automatic Speech Recognition). Ataiefar and 
Sadighi (2017) also performed a study that focused on enhancing English as a foreign language 
(EFL) learners’ communicative oral skills by minimizing foreign language speaking anxiety. Besides, 
Gruber and Kaplan-Rakowski (2022) investigated the potential effect of virtual reality (VR) that 
stimulated real-life experiences to amplify foreign language anxiety. The findings revealed 
a significant regression in the degrees of speaking anxiety associated with the VR technology in 
contrast with the Zoom sessions. In addition to that, Grieve et al. (2021) carried out a qualitative 
study that aimed at collecting insights into anxiety faced by students while performing their 
presentations using a foreign language. It has been asserted that anxiety can hinder oral produc-
tion and impair the speaking skill of foreign language speakers, so anxious speakers are less able 
to speak fluently and communicate interactively (Wörde, 2003).

More studies were conducted in the last few years that highlighted the impact of online speaking 
tasks and the use of distance technological tools on foreign language speaking anxiety and other 
learning aspects. Pan et al. (2022) carried out a study that investigated the effectiveness of 
massive open online courses (MOOC) on lowering foreign language speaking anxiety, learning 
motivation and learning attitude. The results revealed the positive impact of MOOC courses 
concerning foreign language speaking anxiety, motivation and learning attitude. Besides, 
Hanafiah et al. (2022) investigated the impact of CALL on vocabulary learning, speaking skills 
and foreign language speaking anxiety. The findings showed that the experimental group, which 
was taught using CALL programs, outflanked the control group with less amount of speaking 
anxiety. In the same sense, Yuan (2023) investigated how foreign language classroom anxiety was 
lowered while foreign language learning enjoyment was enhanced by the online learning process 
during the COVID-19 pandemic. Moreover, Alamer et al. (2023) studied how using What’s App can 
increase language students’ self-motivation and achievement and decreases foreign language 
learning anxiety. This study along with previous ones asserted the impact that technology and 
online programs can have on reducing foreign language learning and speaking anxiety.

Although addressing foreign language speaking anxiety (FLSA) among researchers and language 
instructors was investigated previously (Aydin, 2016; Dewaele et al. 2008; Kruk, 2018; Luo, 2012; 
Sammephet & Wanphet, 2013; Yoon, 2012; Yamini & Tahriri, 2006) most of the previous studies 
focused merely on revealing the causes and factors of foreign language anxiety. Besides, others 
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investigated the effect of foreign anxiety on the willingness to speak and on the learners’ motiva-
tion (Horwitz etal., 2010; Liu & Huang, 2011). In a sense, the current study is a significant research 
effort since few studies examined foreign language speaking anxiety (FLSA) by blending remote 
online speaking tasks for lowering the students’ level of anxiety. Therefore, the novelty of the 
current research effort sprang from the importance of investigating the effect of a teaching 
technique that integrated distance learning in delivering the speaking task to reduce learners’ 
anxiety. Besides, after the COVID-19 lockdown, researchers have been interested in examining the 
effectiveness of using online learning platforms in foreign language teaching, as using technology 
has become inseparable after the pandemic. Online educational platforms and blended learning 
have become an integral part in the educational process in different educational institutions 
around the world. Thus, investigating the effectiveness of remote speaking activities based on 
online platforms falls in this significant dimension.

Facing less anxiety while speaking a foreign language may have a positive impact on EFL 
learning attitudes. Attitude was defined as “an evaluative reaction to some referent or attitude 
object, inferred on the basis of the individual’s beliefs or opinions about the referent” (Gardener,  
1980,p.9). Sauvignon (1976, p.295) argues that “attitude is the most important factor in second 
language learning”. Hence, learners ’attitudes have a significant place in learning a foreign lan-
guage. Based on (Weinburgh, 1998) there is a strong relation between attitude and learner’s 
behavior. In addition, attitude can impact learners’ achievement and success (Schibeci & Riley,  
1986). Thus, foreign language speakers’ attitudes were explored in this study to find any possible 
correlation between the online remote speaking tasks and EFL learning attitudes.

Thus, this study aimed to examine the effectiveness of using distance speaking tasks and 
activities, through online educational platforms, on the level of anxiety of students who studied 
Arabic and English as foreign languages in comparison with face-to-face speaking activities. It also 
researched students’ attitudes towards the teaching technique (online speaking task).

2. Statement of the problem
According to P. MacIntyre and Gregersen (2012), foreign language anxiety is one of the major 
affective factors that is responsible for hindering an appropriate, smooth and fluent use of the 
foreign language. Foreign language speakers who usually feel stressed out and anxious while 
speaking foreign languages are likely to fall in grammatical mistakes or misuse vocabulary items. 
This can ultimately lead to weak communication with others, in addition to the feeling of lack of 
self-confidence and self-esteem in using a foreign language. Consequently, such learners will be 
reluctant to speak the foreign language frequently and so will hide away. In this sense, technology 
and online platforms can offer a functional and feasible resolution for many foreign language 
speakers. These online platforms can reduce negative emotions like tension, embarrassment and 
panic which usually correspond with face-to-face foreign language speaking.

3. Questions of the study
The current study aimed at answering the following questions:

● To what extent do BZU students have foreign language speaking anxiety?
● Are there any statistically significant differences (at α = 0.05) in students’ speaking anxiety degree 

that can be attributed to the teaching technique (using Online speaking tasks versus in-class oral 
presentations)?

● What are students’ attitudes toward using online speaking tasks in teaching foreign languages?

4. Method
This current study aimed at investigating the anxiety level of speaking a foreign language among 
students, and it targeted examining any significant differences in students’ speaking-anxiety levels 
that can be attributed to the teaching method; online speaking tasks versus in-class-oral presen-
tations. To answer the study’s questions, quantitative and qualitative methods of data collection 

Abuhussein et al., Cogent Education (2023), 10: 2238150                                                                                                                                               
https://doi.org/10.1080/2331186X.2023.2238150

Page 4 of 12



were followed in a mixed approach (Creswell, 2014). To this end, the researcher adopted a quasi- 
experimental design consisting of measuring participants’ degrees of anxiety which were obtained 
through the implementation of a scale for foreign language anxiety before and after the 
treatment.

Besides, the current study examined students’ attitudes in the experimental group toward using 
online speaking tasks. Semi-structured interviews were conducted with (7) students from the 
experimental group to uncover their attitudes toward the new treatment of online speaking tasks.

5. Participants
This study was conducted in the first semester of the academic year 2022–2023. A total of (70) 
BZU students, who were studying English and Arabic as foreign languages, were selected randomly 
to participate in this experiment. As for the participating students who studied Arabic as a foreign 
language, they were selected from the Palestine Arabic Studies (PAS) program at BZU. It is worth 
noting that in the PAS program, only international students from different cultures can be enrolled 
to learn about the Palestinian culture and language (Arabic). As mentioned earlier, two mixed- 
gender groups were randomly selected from the researchers’ classes at Birzeit University. The 
participants were first-year university students and have enrolled both in the Unlock instructional 
program intermediate courses (A2 and B1) and the PAS program in the first semester of 2022– 
2023. They consisted of (70) students, from different specializations and disciplines. The experi-
mental group consisted of (31) students and the control had (39) students. Of course, both groups 
have previous basic experience with online learning, which was implemented at schools during the 
lockdown period. As for the qualitative data, obtained data were collected by exploring the 
attitudes of (7) students in the experimental group towards utilizing the online speaking tasks.

The students in the experimental and control groups had to respond to the pre and post-foreign 
language anxiety scale to measure their anxiety degrees before and after the treatment. The 
experimental group was taught to practice their speaking skill and send the speaking tasks online.

6. Data collection
Data collection was obtained quantitatively and qualitatively following a mixed approach. As for 
the quantitative data, they were obtained through the implementation of a scale for foreign 
language anxiety before and after the treatment. Regarding the treatment, the participating 
students in the experimental group were asked to perform and submit the speaking tasks online.

In contrast, students in the control group were asked to conduct in-class oral presentations. 
After accomplishing these two methods, students were asked to respond to the same scale 
regarding foreign language anxiety. Data obtained from the pre-and post- anxiety scale were 
calculated and compared statistically to answer the research questions. As for the foreign lan-
guage anxiety scale used in the current study, it was adapted based on the Foreign Language 
Classroom Anxiety Scale (FLCAS) developed by Horwitz et al. (1986). In terms of the qualitative 
data, semi-structured interviews were conducted with (7) students from the experimental group 
who were selected randomly.

7. The instructional strategy
To achieve the study’s purpose, the researchers designed an instructional speaking strategy for 
teaching students speaking skills, but instead of delivering speaking tasks in class, they had to do 
their oral presentations online. The assigned speaking tasks were short recorded videos that 
reflected themes in the participants’ learning material. The participants were asked to record 
required videos and send them through Moodle platform. The participants had to submit four 
online videos during this intervention. Each video reflected a theme of an educational unit in their 
learning material (four learning units). It is noteworthy that the participants had four speaking 
classes during the experiment. Students of the experimental group were given an orientation 
session on preparing and submitting online speaking presentations. This orientation session 
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involved important criteria for the required videotaped presentations. On the other hand, the 
control group had to deliver the speaking task face-to-face in the classroom. It is noteworthy 
that both control group students and experiment group students were informed ahead of the 
required speaking tasks; therefore, they both had the chance to practice more than once before 
delivering the tasks.

8. Instrument validity and reliability
To set the validity of the anxiety scale, it was given to a jury of experts from the Department of 
Languages and Translation at BZU who confirmed its face and content validity. Besides, 
a translated (into Arabic) copy from this scale was also prepared. As for the reliability of the 
scale, the internal consistency (Cronbach approach) and the test-retest approach were set by the 
original developers. The Cronbach coefficient of the foreign language scale was set by the original 
developers (Horwitz et al., 1986) as 0.93.

In the present study, Cronbach alpha coefficient is 0.87 and the test-retest coefficient is 0.84 
which was higher than the threshold value (0.70) (Cronbach, 1951). Besides, the corrected item- 
total correlation ranged between (0.56–0.77), which indicated there was an acceptable level of 
internal consistency. As such, the scale is reliable and applicable to measuring speaking anxiety

9. Validity of the interviews
(a) The set of interview questions (for seven students from the experimental group) was also 

validated by two educational experts.
(b) Pilot interviews were conducted with the help of a group of student volunteers to ensure the 

clarity of questions and detect any possible vagueness and ambiguity in the questions.

10. Reliability of the interviews
To ascertain the reliability of the semi-structured interviews, the following steps were done:

(a) The researcher ensured that the interviewees were fully willing to conduct the interviews 
voluntarily.

(b) The researcher made sure that the interviewees understand the questions asked.

(c) The interviews were conducted in English language and the responses were also reported in 
English.

(d) After the interviews were conducted, the researcher summarized the interviewees’ 
responses, then the responses were approved by the interviewees.

11. Data analysis
To analyze the data that emerged before and after the treatment to answer the study’s questions, 
Statistical Package for the Social Sciences Program (SPSS version 26) was utilized. To answer the 
research questions, one-way ANCOVA was used.

12. Results
To answer the first question regarding the extent BZU students have a foreign language speaking 
anxiety, the means and standard deviations of the pre-post-test scores in students’ speaking 
anxiety for the two groups were calculated as shown in Table 1.

As shown in Table 1, the mean scores of the anxiety level of the two groups; control (3.9) and 
experimental (3.7), were relatively high (3.6). It also shows that the mean scores of anxiety for the 
experimental group are lower than the mean scores of the control group as measured by the 
anxiety scale. Figure 1 shows that the means of the control group for the majority of items were 
higher than the means of the experimental group.
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To answer the second question related to investigating any statistically significant effect of the 
teaching technique (online speaking tasks) on the students’ speaking anxiety after controlling the 
effect of the pre-test scores, a One-Way analysis of covariance (ANCOVA) was performed as shown 
in Table 2.

Table 2 shows a statistically significant difference in students’ speaking anxiety between the 
experimental and control groups in favor of the control group. The partial eta squared value of 
0.329 indicates that the teaching technique explained 32.9% of the variance in students’ speaking 
anxiety. Additionally, the means, standard errors, and standard deviations of the two groups in the 
students’ speaking anxiety before and after controlling the pre-test scores were calculated. Table 3 
illustrates the results.

As shown in Table 3, there are observed differences between the two groups in students’ 
speaking anxiety after the differences in the pre-test scores were controlled. As a result, it can 
be stated that the online speaking tasks (technique) decreased students’ speaking anxiety in the 
experimental group.

Table 1. Means and Standard Deviation of the Students’ Speaking Anxiety
Group Pre-test Post-test

Mean S.D Mean S.D
Control 3.59 .43 3.29 .51

Experimental 3.70 .43 2.73 .27

Total 3.64 .43 3.05 .50

0
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4

4.5

1 3 5 7 9 11 13 15 17 19 21 23 25 27 29

Control Mean

Experimental Mean

Figure 1. The means of speak-
ing anxiety per item for the two 
groups.

Table 2. Results of one-way ANCOVA for the effect of teaching technique on the students’ 
speaking anxiety
Source Type III 

Sum of 
Squares

df Mean 
Square

F Sig. Partial Eta 
Squared

Pre-test 
(Covariate)

.291 1 .291 1.678 .200 .024

Teaching 
strategy

5.701 1 5.701 32.925 .000 .329

Error 11.601 67 .173

Corrected 
Total

17.357 69
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Regarding the third question, semi-structured interviews were conducted with (7) students from 
the experimental group to disclose their perspectives on online speaking tasks. The obtained data 
from interviews were analyzed according to the themes reflected by the interview questions stated 
below. The interviews have shown that the students had positive attitudes toward the online 
speaking tasks. Three questions were asked of all the interviewees. These were:

(a) Describe your experience in the online speaking tasks, how did it go?

(b) What was different about the online speaking task?

(c) What do you think are the reasons that made the online speaking task experience less 
anxious and stressful?

The interviewees’ responses revealed the positive attitudes they have toward online speaking 
tasks. The students declared that the online speaking task experience has had positive impacts 
on them as speakers of English as a foreign language. All the interviewees stated that the 
experience went smoothly and quite well. One of them indicated that “It was a new experience 
that I have not done before, which was nice and different. I believe that it’s a good method that the 
speaker could use to develop his/her speaking and personality. Overall for the first time, it went 
smoothly and not stressful”. Another student described the experience as “different and useful”. 
She went on “a very wonderful and enjoyable experience. I learned a lot from this special shot. It 
wasn’t as hard and stressful as I thought it to be”.

The interviewees also reflected on how different the online speaking task was. Most of them 
agreed that the intervention was less stressful and anxious than they thought. They also empha-
sized the importance of having one’s own space and pace to speak freely with less tension away 
from the shyness of speaking in front of a crowd. One of them commented, “The difference is that 
you’re less stressful since you’re not in front of a crowd. You can keep repeating your speech until it’s 
perfect”. Another one stated “It was more comfortable and less stressful than speaking in front of 
an audience. There is also a sense of freedom to re-tape the video easily without anyone knowing 
about it! I used to laugh every time I made a mistake and also when I was looking at my brother’s 
face when he was filming me, but I don’t think I could laugh if my eyes met my friend’s eyes while 
talking”. A third student observed that “Unlike speaking at class and in front of my classmates, this 
shot was less anxious and different concerning my ability to take my own space to show my true 
personality away from shyness. Also, the filming and editing experience was really fun!”

Finally, the interviewees explained the reasons that made this experience less tense and more 
comfortable. They all agreed that online speaking tasks gave them the chance to be away from 
crowds and so have less fear to commit mistakes, in addition to the opportunity to repeat the 
speaking task multiple times until they reach perfection. One of the interviewees observed, “When 
the speaking task is online, speakers won’t perform in front of others, and this will make the 
experience less stressful for them.”

Another speaker confirmed the importance of having the opportunity to prepare well and repeat 
“Having enough time for preparation and more chances to repeat until you reach a satisfactory 
speaking level is extremely relieving and soothing”. Another added, “Not being afraid of 

Table 3. Adjusted and unadjusted means of the speaking anxiety
Unadjusted Mean Adjusted Mean

Group Mean S.D. Mean Std. Error
Control 3.29 .51 3.30 .07

Experimental 2.73 .27 2.72 .08
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mispronouncing a word and having the option to retake the video and avoiding being watched while 
speaking is highly convenient”.

13. Discussion
The current study aimed at researching to what extent BZU students have foreign language 
speaking anxiety, and it examined the effectiveness of using online speaking tasks on decreasing 
students’ level FLSA.

As shown previously, it can be concluded that the level of foreign language anxiety (Arabic and 
English) was relatively high. This result interprets the demotivation among students towards 
participating in classroom discussions, as well as can explain the low grades students tended to 
achieve in presentations in front of their classmates, although they were high-achievers and 
tended to gain high grades in paper-pen exams based on the researchers’ observation who 
teach foreign languages (English and Arabic) at BZU. In addition to that, the high level of anxiety 
that students in the two groups demonstrated in the results can suggest some reasons for the 
difficulty that students can have in explaining their ideas while interacting with instructors or even 
classmates using a foreign language. This finding is consistent with the previous studies (Horwitz 
et al., 1986; Male, 2018; Quyen et al., 2018; Oteir and Al-Otaibi, 2019) that demonstrated that FLSA 
can cause certain symptoms, such as sweating, trembling, fear, worry and difficulty in concentra-
tion so that they became embarrassed in front of their classmates, as they care immensely about 
their self-image as adult learners. It is worth noting that speaking is a cognitive activity that 
implies complex stages; encoding, storage and retrieval (MacIntyre, 1995), so when students 
become anxious while speaking a foreign language these processes are interfered causing atten-
tion distraction, which students can experience, between the speaking task at hand and the 
emotion-related issues. These affective factors that students go through while speaking 
a foreign language can be in charge of activating the Affective Filter and make learners defensive 
to foreign language input (Krashen, 1982).

Regarding the effect of using online tasks on students’ level of FLSA, the findings demonstrated 
that there were statistically significant differences between the control and experimental groups in 
the level of anxiety in favor of the control group, which indicates that students’ level of anxiety in 
the experimental has lowered after being asked to submit their video-audio tapped online pre-
sentations remotely. This result can be referred to the space that students in the experimental 
group had when they were asked to deliver the speaking tasks online in a way that gave them 
plenty of time to rehearse, practice and repeat before submitting their performance. In contrast, 
students in the control group had to manage the cognitive aspects of the language as well as the 
affective factors synchronously, which participated in leveling up their anxiety while speaking 
a foreign language. Besides, blending technology with the experimental group tasks may have 
been motivating and appealing for the experimental group students, and this may have partici-
pated in lowering their level of anxiety. This finding is also in harmony with previous studies 
(Ataiefar & Sadighi, 2017; Bashori et al., 2020; Grieve et al., 2021; Gruber & Kaplan-Rakowski,  
2022) that confirmed the significance of using technology and online learning in improving foreign 
language students’ speaking and can lower the level of anxiety.

Regarding the discussion of the third study question’s results, it can be concluded that the speakers 
had positive attitudes toward the experience of online speaking tasks. This positiveness in speakers’ 
perspectives can be attributed to several reasons. First of all, delivering speaking tasks online and 
remotely can help students avoid the shyness and fear that resulted from speaking in front of others in 
a classroom setting. Thus, online speaking tasks can help speakers avert other students’ judgment 
when they commit mistakes. Furthermore, preparing a speaking task and sending it online for teachers 
and instructors can provide sufficient time for preparation and more chances to edit, repeat and 
modify before directing the speaking task to the targeted recipient. Finally, the speakers’ positive 
attitudes can also be imputed to the general feeling of self-confidence that most speakers have had 
after the experience. They acquired higher self-esteem and self-confidence after being able to produce 
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orally in a foreign language. The general feeling of panic and apprehension that speakers usually have 
when speaking a foreign language, which is the headmost barrier to oral production, can be minimized 
and lessened in online speaking tasks. These inferences go in line with (Ataiefar & Sadighi, 2017; 
Gruber & Kaplan-Rakowski, 2022; Horwitz etal., 2010; Liu & Huang, 2011) that emphasized the positive 
impact of technology and online speaking tasks in reducing the levels of anxiety in foreign language 
speaking and promoting speakers’ oral production in the target language. This in turn can enhance 
speakers of foreign language attitudes and perspectives towards speaking in the foreign language in 
general and the online speaking experience in particular.

14. Conclusion and recommendations
This study is limited to the following considerations. First, it was carried out during the first semester of 
the academic year 2022/2023. Hence, a longer duration may have different results. In addition, this 
study was limited to investigating the anxiety levels of speakers of English and Arabic as foreign 
languages. No other foreign languages were included in the study. Upon close analysis of the findings 
that resulted in the current study, some conclusions and recommendations can be presented. It can be 
concluded that fostering learners’ speaking of a foreign language has been regarded as one of the issues 
that grabbed the attention of many people globally as learning a foreign language can function as their 
passport to the world. Thus, considering the emotional state of learners during teaching and learning 
a foreign language is a paradigm that foreign language teachers and educators worldwide should 
embrace while designing their teaching techniques and methods. Anxiety is an affective factor that 
can hinder and negatively interfere with learning a foreign, which may interpret high achievers’ defects 
in speaking foreign languages. The significance of the results of the current study also sprang from 
investigating two related the anxiety of students who studied two foreign languages; English and Arabic, 
which encourage other future efforts to include more detailed factors and to study more languages in 
the future. Thus, teachers of foreign languages are urged to blend online speaking tasks into teaching, as 
this technique was beneficial for decreasing students’ level of anxiety and for providing off-defensive 
learning environments. It is also recommended to measure any differences between the two modes of 
teaching (in-class-speaking activities versus online tasks) in terms of students’ speaking performance.
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